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This narrative case study explores the practices, experiences, and perceptions of Charlie (pseud.), a 

White music teacher in upstate New York, who is striving to do anti-racist work in a majority Indigenous 

teaching context. Through the philosophical lens of White music teachers as ‘becoming’—growing, striving, 

changing, learning—the author suggests that White teachers can and should strive to do anti-racist work. 

Given that the K-12 public school teaching population in the United States is overwhelmingly White and 

that the student population in U.S. public schools is becoming increasingly more diverse, the author argues 

for the necessity and responsibility of White educators to work toward anti-racist teaching practices. 

Employing narrative inquiry, the author highlights ways in which Charlie grapples with his Whiteness while 

striving toward anti-racist practices by seeking Indigenous knowledge from culture bearers, collaborating 

with an Indigenous musician, problematizing surface-level multiculturalism within the school, and reaching 

for deeper curricular engagements with students’ lives in and outside of school.

Also embedded within the article is an in-depth, reflexive discussion of the researcher’s own role 

throughout the study as well as the researcher’s own positionality as a White music education scholar. Given 

the Whiteness of the teaching profession in the United States (both in K-12 public schools as well as in 

university teacher education programs), the author suggests that White researchers must also interrogate and 

grapple with their Whiteness in publishing studies related to anti-racism. The lens of ‘becoming’ is also 

applied to the researcher’s identity as they consider what it might mean to study Whiteness in the context of 

a majority Indigenous student population: the author argues that it is equally important for White teacher 

education researchers to engage in anti-racist discourses and learn from scholarly voices of People of Color 

throughout the process of contributing to the field of education (specifically, music teacher education).    

• White privilege and White supremacy are ubiquitous in U.S. society, public 

schools, and music education (DiAngelo, 2018; Okun, 2010; Casey & 

McManimon, 2020; Howard, 2016; Bradley et al., 2007)

• There is a direct link between Western Classical music and Whiteness 

(Bradley, 2007; Hess, 2015; Koza, 2008; Kruse, 2020)

• Public school teachers are substantially more White than their students 

(National Center for Education Statistics, 2021; Elpus, 2015)

• White teachers have a responsibility to engage in anti-racist work (Casey & 

McManimon, 2020; Howard, 2016; Kendi, 2019)

• Striving toward anti-racist teaching practices as White teachers requires a 

continual commitment to interrogating and grappling with our Whiteness 

throughout the process (Hidalgo, 1993; Kendi, 2019)

• This study is not about “best practices” or “successful models of 

instruction” but rather about the process of working through Whiteness in 

the classroom and the ways one White teacher strove to work against 

racism present in his school.

White teachers as ‘becoming’ 

(Deleuze & Guattari, 1994; Freire, 1970; Greene, 1978)

• Epistemological underpinnings: consciousness is unique, incomplete, and 

unfinished; our perspectives of reality are inevitably bound by who we are 

and how we move about the world

• ‘Becoming’ emphasizes a continual progress toward anti-racist action 

through processes of growing, changing, learning, reaching, and striving. 

Our work is always incomplete and ongoing. We must resist the identity 

binaries of “racist” vs. “anti-racist” in our thinking.

Spheres of anti-racist action in schools

(Casey & McManimon, 2020)

• Personal: Individuals developing an awareness of ways in which racism 

occurs at the structural level in schools

• Local: Teachers working toward anti-racist pedagogy and curriculum 

within their own classrooms

• Structural: People in positions of power working together to use their 

power to enact policies that promote equity in schools

Central Research Question

How might a White music teacher strive to do anti-

racist work in a majority Indigenous student context? 

Positionality & Assumptions

Design: Narrative research & in-depth case study

Data sources: interviews and classroom observations 

(Brinkman & Kvale, 2018; Riessman, 2008)

Analysis: Thematic, narrative reconstruction (Riessman, 

2008), whole-part-whole process (Creswell & Poth, 2016) 

to work through interview transcripts and observation notes

Research Context: Charlie a White music teacher who 

teaches at a public school in rural, upstate New York with a 

majority Indigenous/Native American student population; 

the school is near a reservation where most students reside.

Trustworthiness: 

• Member-checking (throughout interview conversations)

• “Bridling” of researcher role in descriptive and 

interpretive aspects of analysis (Dahlberg et al. 2008) 

• Analytical feedback from colleagues with experience in 

anti-racist scholarship (Creswell & Poth, 2016)

• Researcher reflexivity (“Becoming an anti-racist 

researcher” section); interrogation of researcher role 

Methods

Theoretical Frameworks

Thematic, Narrative Analysis: Stories of Becoming
Seeking Culture Bearers

Charlie (pseud.) often sought counsel from Indigenous culture-bearers at his school: an Indigenous language teacher, an Indigenous musician in 

the community, and through conversations with Indigenous students in music classes. Through these conversations, Charlie sought to better 

understand the needs of Indigenous students at the school as well as learn about aspects of their lives outside of school.

Collaborating with Mother Song

Charlie formed a collaborative partnership with Mother Song (pseud.), a respected musician in the Indigenous community, in which Mother Song 

taught several original musical works to Charlie’s middle school choir. Through observing the Indigenous students’ (positive) reception to having 

Mother Song in choir, Charlie began to learn about the importance of Indigenous music in the community. 

Problematizing Surface-level Multiculturalism 

Although the school engages in a variety of Indigenous cultural celebrations throughout the year, Charlie perceives ways in which his 

administration censors curricular discussion of topics related to racism and challenges Indigenous students face outside of school.

Fostering Deeper Curricular Engagements with Students’ Lives

When Charlie began speaking with Indigenous students about their lives outside of school, he found that they were receptive yet surprised by his 

interest in learning—that other teachers didn’t ask these kinds of questions. In spite of the ban Charlie’s principal has placed on several genres of 

music, Charlie worked to help his students develop the skills they needed to learn their favorite songs on ukulele outside of school.
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