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field, rather than confine it to the college classroom. So I 

did a great deal of work with teachers in the field, as a part of 
my teaching assignment. 

Al Now what would this work be like? 

Rast: It would, well, we developed a curriculum model and my in
terest was in seeing this model u in the schools. Whenever .I 
had a student who seemed to have the will and the intelligence to 
use a model, I'd llow up on him in his work in the classroom, 
and see whether or not the model was simply an idea or have a 
useful sense. I had a great deal of pleasure with that. I 
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wanted to write a book on it, after I retired, but I wrote three 
books and threw them all away. I didn't think they were good 
enough. I had read so much trash, I didn't want to add to it. I 
wanted only to make a contribution. I didn't think I had a con-
tribution that was really, really be understood, what I was after 
was to see whether we couldn't develop a concept of education 
which cou be transferred into action. And that meant setting 
up a system. What we d in setting up a system was to identify 
the major components, that went into the educational enterprise. 
And subcomponents. we had ten major components and a great many 
subcomponents. And the system was based not on giving people 
answers but on inciting questions. If a teacher had a difficult 
problem, well, this came under the field of components and dis-
cipline was one of the sub components. What we were trying to 
get teachers to do was to ask themselves significant questions, 
and then s in the literature or in practice whatever they 
could find to answer the question. It worked wi many people. 

Allen: Good. Well now, Trippinsee was Dean when you arrived. 
Tell us about Trip. 

Rast: Well, he had been a Superintendent of Schools most of his 
life, had retired, he worked for New York state, I forget the 
name of the town. But he was retired and unfortunately he had 
had a very serious automobile accident. It impaired his health 
and his ability to do as much as he wanted to. He was rather 
frustrated by that experience. And I feel the college really had 
difficulty at one time, because he quite couldn't take the 
responsibility that he wanted to. He didn't delegate it very 
well. So the college wasn't really wasn't an established school 
with definite purposes and programs as it is now. 

Allen: Now after he retired, he was succeeded by whom? 

Rast: By Dr., he was vice president of the University. 

Allen: See? 

Rast. Yes, Harold See. I said that I had a memory problem. Dr. 
See, every energetic person, encouraged people to exercise 
initiative, if you h an idea, you could take it to him. 
Usually something happened. I enjoyed my wo with him very 
much. He was very direct and forthright, we had problems with 
misunderstandings. t if you needed support for what you wanted 
to do you got it. That's the most important thing a Dean can do. 
He was followed by Dr. Oh what was his name? 

Allen: Lovell. 

Rast: John Lovell. He stayed for just a few years and then went 
off to Tenn. or somewhere, no. the University of Kentucky, and 
was followed by Ramsey. 
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Allen: Now tell us a 1 le bit about Lovell. 

Rast: Lovell is a man who had vision, all kinds of vision. He 
wasn't very strong in carrying them out. He was satisfied th 
an idea and didn't carry it to a point where it really 
functioned. Delightful man to work with and a real gentleman, a 
real southern gentleman. 

Allen: Why did he only two years? 

Rast: He was offered a 
couldn't. 

ition, a very good position, and he 

Allen: I understand his wife didn't like Bridgeport, ei r. 

Rast: His wife didn't like the north. Kentucky wasn't a great 
improvement, but it was some improvement over the north. 

Allen: Alright, he was followed by Curtis Ramsey. Ramsey? 

Rast: Curtis Ramsey was a fireb 1 of sorts. 
directions that weren't exactly constructive. 

Allen: Such as? 

He'd explode in 

Rast: He'd try to make all decisions himself and it was a very 
difficult to get support, because he had ideas that were usually 
concurrent with the person needing support was trying to 
implement. And he was very controversial. 

Allen: I have heard that the best way to get ahead was to be his 
assistant. 

Rast: That was true. He had, he some how or other, never 
expres a thought that seemed to impress people. I remember 
every year at our opening meeting of the faculty, he would quote 
Dickens, Tale of Two Cities. The opening line. "This is the 
best of times, this the worst of times". And that is why (?). 

len: Now why d Ramsey leave? 

Rast: Well, he left under pressure. 

Allen: From whom? 

Rast: Well, the administrat 

Allen: What kind of pressure, do you know? 

Rast: Faculty were upset by him. And he wasn't considerate, 
despite of the fact that he was being very helpful. 
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Allen: And he was succeeded by? 

Rast: He was succeeded by, well Ramsey was the last one while I 
was here. I was gone then, I don't know. 

Allen: See came back, but he didn't do that til '74. 

Rast: Yes that was when See came back. 

Allen: There had to be someone in between, and I don't recall 
and I -

Rast: Leo Mann was the - acting Dean until Harold see came back. 

Allen: And then when Miles came back in '74, see came in. 

Rast: See became Vice President. 

Allen: How did See and Miles get along? 

Rast: Surprisingly well. Two very different people, but See was 
never hesitant about telling what he thought of people and he and 
I had lunch together quite regularly. He supported Miles, he 
felt that, he felt a little concern about the possibility that 
Miles might try to do away with the College of Education. That 
was his main concern. But they worked together fairly well. 

Allen: OK, did you have, in the time that you were here, much 
contact with the upper administration? Littlefield, Halsey? 

Rast: No, I didn't. At one time, President Halsey wanted me to 
take over the Inner City relationship for the University. But I 
thought that that would tear me away from the work I was so in-
terested in, which I was pursuing rather avidly. And, so I tried 
to keep away from that. And then Dr. Littlefield once called me 
in and we talked over what I might do on the campus in general in 
relation to the improvement of instruction. I would have been 
interested in that, but again it was, it would have been a full 
time job. 

Allen: Well, you retired just a little bit too late, because 
after Dr. Miles got here, you retired too early I should say, 
After Dr. Miles got here, we got a grant from the Lilly 
Foundation, directed toward the improvement of teaching. And 
there was quite a bit of that for a few years. 

Rast: Well, there wasn't any money available for the time that 
Dr. Littlefield and I had our discussion about it. But, I didn't 
want to leave my work, I really wanted to stay with it. That was 
my final effort, and I didn't want to depart from it. 
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Allen: I would like to back up to the time when Lovell was here. 
And the student strikes and uprisings over the war in Southeast 
Asia. What was your reaction to that? 

Rast: Well, I was very much upset by it. At that time I was 
doing some rather unusual work for which I was not prepared. we 
had had a resignation in the Foundation Department, just before 
school opened, and the, this was, the person who resigned, taught 
quite a few of the courses in Child Growth and Development. 
That's not my field, but the administration couldn't find anybody 
to take the course. So that year I stepped in and substituted 
and we had these SSDG groups, and the course didn't have a very 
good reputation anyway. It was considered a pipe course, and the 
students weren't exactly with it. They didn't see much object in 
taking the course. And I could see why. Understand it. So I 
had a great deal of fun with it, I enjoyed it, but my forte was 
not lecturing twice a week to 200 students. And I enjoyed our 
discussion groups. They were, they seemed to work well. I don't 
regret teaching Human Growth and Development, 

Allen: To lecture to that many, you have got to be something of 
a ham. 

Rast: That's right. I couldn't ham it up. 

Allen: well, I did that in History 101-102. 
about the student uprisings at that time. 

we were talking 

Rast: Yes, and that was the year we had the student uprisings. 
so I was teaching undergraduates for a change, that was the only 
undergraduate teaching that I did at the University. That one 
year. 

Allen: You had a good case study of adolescent behavior. 

Rast: I remember the days when no one would appear in class. And 
I remember the time, what were they doing, students were asking 
faculty to support them, and I refused to do it, because I 
couldn't see the students doing anything else but wasting time 
and money. 

Allen: It was topped off by the Lovell proposal and then the Al-
len Proposal. Do you remember those? 

Rast: Yes I do. 

Allen: The Lovell proposal, do you remember what it was? 

Rast: I don't remember. 

Allen: In effect it let them finish off, if they wanted, with 
the grade they had at the time. And then my proposal dealt very 
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largely with the right of faculty to speak. And not be attacked 
for their position. OK. Let's reminisce a little bit about 
faculty members in the College of Education or other people that 
you knew and tell us a little bit about them. 

Rast: The College of Education, there were two people that I 
treasure: one is Bob Kraynik. Bob was a great man. With a high 
intellect. He expresses himself very well. I have always envied 
him the facility, and he had it, of expressing his ideas. He did 
it extremely well. And he was listened to, he wanted to do away 
with the dead wood in Education. And to keep those who would en-
liven the whole process. Bob was one of the people whom I truly 
admired. 

I admired Lydia Duggins. She tackled reading, which was a dif-
ficult as any problem we have had in education. She did wonders 
in it. She is a great girl. 

Allen. She is still very active in the city on it. 

Rast: She is still very active? And she bubbled over with 
energy. Great girl. Those were the two people who were 
outstanding. The College generally, I admired a fellow by the 
name of Bill Allen. Who knew what to do in these SSDG groups. 
That comes to mind. (?) and I admired what you were doing, very 
much. 

And then I admired the Dean of the College of Engineering, 

Allen: Will Berggren? 

Rast: Yes. He was one of Terman' s whiz kids. 
professor at Stamford University 

Allen: How do you spell his name? 

Terman was a 

Rast: Terman. And he, who got the idea that it might be 
worthwhile to study the longtitudinal development of bright 
children through their lifetime. And Berggren was one of his 
whiz kids. 

Allen: That was studied through his lifetime? 

Rast: He was studied through his lifetime. Even while I was 
here, Terman was very old, but he was still getting a letter from 
Terman every year asking what he was doing and getting informa-
tion about him. But Terman wrote a book finally about gifted 
children. Wish I could think of the name of that, but it dealt 
with these youngsters whom he had identified as children. You 
have to have and IQ of at least 150 to be in his group. And he 
followed them through a lifetime. I think his book was "A Gifted 
Child Grows Up". He found for instance, that high IQ kids didn't 
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become queer people. Most of them were run of the mill, produc-
tive people who ordered their lives better than most people, and 
they are to be admired rather to be considered out of the common 
sphere, odd ball. And that was his conclusion. And so, Will and 
I became pretty good friends. we had lunch together quite a bit 
because of Terman. Our interest in Terman. And I admired him as 
a man. 

And then I admired Charlie stokes. There is a man for all 
Seasons. He and I worked together, we tried to, before I came to 
Bridgeport and while I was still working in Westport, I was the 
perennial chairman of the Connecticut Council on Economic 
Education. A group of business men, labor leaders and educators, 
who were interested in improving the curriculum in economic 
education in the public schools. And Dr. Stokes was very helpful 
in setting up summer programs for high school teachers and he set 
up programs for us for people in this area. It was a very neces-
sary and very profitable enterprise. That Council really did 
some exciting things in Economic Education. Which by and large 
has been neglected in the high school curriculum. 

Allen: Yes, along with the study of History now. 

Rast: The history of? 

Allen: So little history is being taught in high school. 

Rast: Oh, yes. It's troublesome too,. We tried in Westport to, 
I didn't do very much in my teaching here at Bridgeport with this 
problem, but in Westport I was very concerned about it. we had a 
curriculum committee organized to look into it. But somehow or 
other it didn't jell. We didn't, either, we didn't have the 
horses or we didn't have the ideas. I tried to steer them in the 
direction of history, but most children, the common history that 
doesn't involve specialized areas. Tying the history of mankind 
together is a common theme, I, the Albert Schweitzer theme, 
Reverence for Life, and as you study different periods of 
history, you stick with that theme and bring out what was meant 
by Reverence For Life. we know that Mr. Schweitzer was 
thrilling, but we didn't buy it very well as individuals, by and 
large. So it didn't fly. And I think history is, has been 
neglected, I am inclined to think that many of the mistakes we 
are making now, in our judgment, can be traced back to the in-
adequacy of the history curriculum. I still believe, although I 
have heard the Professor of History at Yale, Mendenhall, I heard 
Torn Mendenhall, before I came to Westport, I was a rural super-
visor of education in the State Department of Education, and one 
of the towns I visited quite often was Woodbury. Torn Mendenhall 
was on the Board of Education in Woodbury at that time. And he 
spoke at one of our eighth grade graduations on the subject 
"History teaches us nothing". 

9 



Allen: Torn was, I had classes with him, both undergraduate and 
graduate, and he was a fascinating individual. something of an 
iconoclast, but I bet you that by the time they came through, his 
argument that History Teaches us nothing, but it does teach us 
how to think. 

Rast: Yes. There are, situations differ but the thought process 
remains the same. And we brought Torn to Westport to the High 
School, he agreed to meet with a group of very bright seniors for 
a whole year, once a week, he had a seminar, it was fascinating. 
I would go to those seminars just because they were so 
interesting. 

Allen: Yeah, he was a fascinating person. 

Rast: I still think that history teaches us something. I can't 
believe what he said about history. 

Allen: He always said that with a little tongue in cheek. It 
was a part of his iconoclasm. Your main area was curriculum. 
What contributions did you make to curriculum in the College of 
Education? 

Rast: At the University? well I was chairman of the Curriculum 
Committee for graduate courses for three years, I believe. And 
we made quite a few changes. we gave more emphasis to research, 
and there were certain courses, I don't know if that is what 
Louise Soares is doing, but she was a great help in this. We 
made it a required course on the assumption that teachers were 
good teachers if they were teachers who acted intuitively. But it 
was possible to help teachers become good teachers, especially 
those who didn't have much intuitive drive. If they had 
knowledge about what we know in relation to the learning process. 
After all we know something that really works, and work 
beautifully. The Metropolitan School Study Council at Columbia, 
organized a study one year of best practices in schools. And 
they published the best practices, for quite a few years. And 
they were extremely helpful to teachers. And then for some 
reason or other after Paul (?) at Columbia, he was the man who 
fostered that, went out of the window. But there are some 
teachers who do remarkable things. They take children and change 
their lives. Now the question is, do we know what they do? And 
yes, not entirely, but to some extent we do know. There are 
simple things too. As an illustration -
(Phone interruption) 

That was a difficult thing to do because, to change the cur-
r iculurn so that more emphasis was given to research. And it is 
out of research that we get this knowledge. There has been a lot 
of research on what children can do to teach each other. And if 
the teacher takes that idea, that children learn possibly more 
from each other than they do from the teacher. This is what we 
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have in rural schools. 
schools. 

Allen: I went to one. 

That's why I still believe in rural 

Rast. Yes And didn't you learn a great deal? 

Allen: I did two years in one, or three years in two years. And 
I learned concentration, among other things. 

Rast: Yes; 
grades. 

I taught in a rural school. I taught all eight 

Allen: My mother was the teacher. 

Rast: In a little school with 33 children. And now the class 
load is supposed to be under 20. And of course, the children 
maybe were different then, they were easier to control, but here, 
children learn so much from each other, and so much better. You 
can set up arrangements under which the children who know some-
thing can help the child who is struggling. And supplement the 
teacher. 

Allen: My mother used that when she was teaching in a one room 
school. 

Rast: It is a great idea. Now who is doing it? There is one 
school here in Connecticut is, was doing it very well. It was 
the Center School in New Canaan. They had a principal by the, he 
is still up there, he is still the principal of this school, but 
Center School has been turned on. I admire him so much. But he 
set up a plan in his school, based on the idea that there is some 
knowledge that really works in the classroom, let's find it and 
let's use it. That was his gu ing principle. What he is doing 
with computers is fabulous. Fabulous. Children are on their 
own. They know each week, each Friday, what they are going to do 
next week. They plan their own program. And you ought to see 
those kids work. They help each other. we had hoped that pos-
sibly due to research improvement, of the college research 
offering, we could get more teachers to identify with the 
knowledge that really counts. I don't know that it did or not, 
never really evaluated it. 

Then we made some other changes. There were quite a few, what we 
call Foundations courses, that were very general in nature. 
There is a history of Education, we also had Psychology courses 
and methods courses. some of them were very interesting, but 
some of them had very little content. There was duplication. We 
found that graduate students in Psychology were getting virtually 
the same course as undergraduates. There were some changes. rt 
was hard though. You are reminded of the old gag, I have found 
the philosopher's stone, never change a thing at risk. 
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.. 
Allen: If it works, don't fix it. So what, in the time that you 
were at UB, what was your greatest success? 

Rast: I think my teaching in curriculum. I had a course and a 
workshop, and one followed the other, the workshop followed the 
course, and I know from the letters I got and the comments that I 
got that some teachers found the course very useful. That to me 
was the goal, really, because (?) • I think, my teaching was my 
greatest contribution. I was, my contribution that failed 
completely, in my opinion, was made at the time of our self sur-
vey when I chairman of the Curriculum Group, we suggested a new 
curriculum for the undergraduate school. It bombed. we tried to 
save money, and get better teaching. The goal wasn't realized 
and the proposal, and the report wasn't right considering (?). 

Allen: 
end. 

I'm going to stop you here and advance the tape to the 

End of side one. 

Start of Side two. 

Allen: OK, this is the second side of our tape. And you were 
talking about your failure, the curriculum which bombed. 

Rast: Ok. The self study group. Venture. 

Allen: Now this was a self study for one of the accreditations? 

Rast: No it wasn't. It was a self study to determine whether or 
not the University should change, to improve its objective. It 
started with objectives, although I wasn't involved with that. 
there was another group working on objectives. There was another 
group working on finances and there were groups all over. It was 
a very involved study. Harold See was in charge of it. The, we 
worked for the whole year and we had our full teaching load and 
it wasn't organized in the way that gave much time or energy, al-
lowed much time or energy. We would meet for, trying to direct 
the thing. Al Schmidt was one, In the engineering we had 
Redmann, and - I can only remember three. And we met every week. 
Who was the vice president, the man who was killed? 

Allen: Christie. 

Rast: Yes. we met with him every week. But some how or other, 
that study didn't amount to anything. We met with the Board of 
Trustees when it was initiated and the Board of Trustees didn't 
seem too enthusiastic about it. 

Allen: 
that I 

I might comment, Gerry, that, two of the stock questions 
are, What was your greatest success and and second was 
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the greatest failure, 
volunteer a failure. 

you are the only one who has ever 
Most people never failed. 

Rast: I wrote the final report. we worked hard, we collected a 
lot of data, we had a faculty survey, the entire university 
faculty was surveyed, and I don't think anybody remembers. 

Allen: No, I don't remember. A of things happened. I am 
finding that I have forgotten an awful lot of things that 
happened. 

Rast: I did a tremendous amount of reading on what other 
universities were doing in revising the undergraduate curriculum, 
and there were some exciting things going on. The group decided 
that we didn't have the resources at Bridgeport. Harva had 
gone over to a r r free choice program, each student selects 
his own program. 

Allen: Which they have retreated from. 

Rast: Which they have retreated from. 

Allen: The more things change the more they remain the same. Is 
there any validity to the concept that there is an ideal 
curriculum?. 

Rast: No. 

Allen: 

Rast: There is no concept of an ideal curriculum for the simple 
reason that situations determine what the curricu should be. 
And not any ideal. For instance, the University Bridgeport is 
in a situation where it is fortunate that it turned to law. I 
think that is successful. i don't know, the col e of law was 
started after I left and I have no knowledge except incident 
info ion that comes to me. But I think that that was a good 
move. Adding, putting a law studies, was a great idea for 
Bridgeport. Now it wouldn't have been a good idea for Siwash or 
some r school, the circumstances rmine the curriculum. 
There are some of curriculum, what you could be call 
essentials. 

Allen: such as? 

Rast: I think the humanities area essential in this k of 
world. As (?) said in his book, " atrends", we are moving into 
a period where, in which high tech and high values are in 
conflict. They are so obsessed with computers that we often make 
them the high priest. And many people education too. Whereas 
what will be done with computers to improve human life, building 
aspirations, is the important thing. That is the higher values. 
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And that is going to be necessary, on all levels, to reduce some-
thing about attitudes which we haven't done yet. The old 
humanities, I think, deteriorated to the point where there were 
too many specializations. Too many rtments, each in competi-
tion with no common goal. When I worked in New Haven, I was 
working for the state Department of Education, my off ice was on 
the green in New Haven, and I used to go over to Yale lectures a 
lot and I remember some of these lectures, well in history, I was 
a history major college, some of these lectures dealt with 
what a, what should be done by a specialist in history. He 
should examine a section of history thoroughly and know every-
thing about it. But to any John or Harry, Joe or Harry, 
to know, another matter, I ink we can not, they serve 

rest of the of essor, rather the rest 
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