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• There can be dire consequences 

for students who do not complete 

college. “Unemployment is nearly 

70% higher for individuals with a 

high school diploma as compared 

with those with a bachelor's 

degree” (Caporale-Berkowitz et al., 

2022). Research has suggested 

that students with college degrees 

are happier and experience “lower 

average indicators of depression 

and stress” (Faas et al., 2018). The 

problem under investigation was 

that only one-third of Black male 

college students (Brooms, 2021; 

NCES, 2019; Taffe, 2022) are 

demonstrating persistence by 

staying at four-year institutions until 

graduation. The purpose of this 

study was to gain insight into the 

interactions between ecological 

factors that contributed to why 

Black male college students persist 

until graduation. 
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Research Question

• What interactions between 

ecological factors may lead to the 

persistence until graduation of 

Black male college students from 

four-year institutions? 

• A third emergent theme that arose 

from the participant interviews 

centered on the impact of the 

identity of the Black male 

participants. 

• The fourth and final theme that came 

to light through the participant 

interviews emphasized the influence 

of adult and peer mentors. 

• To describe the viewpoints and 

experiences related to the problem 

under investigation, 

Bronfenbrenner’s ecological systems 

theory (EST) was employed. 

Bronfenbrenner’s EST allowed the 

researcher to examine how the 

participants’ various environmental 

(ecological) contexts, social 

interactions, and the interactions 

between these two may have 

contributed to their persistence until 

graduation. 

• Tinto (1993) describes the different 

aspects of a student’s individual and 

institutional environments and how 

they work together over time to 

influence whether a student chooses 

to persist. To better understand the 

group patterns of degree attainment, 

Tinto’s longitudinal model of student 

departure (LMSD) addresses 

students’ family background, skills 

and abilities, prior schooling, their 

intentions, and external 

commitments. 

• The type of narrative design that was 

used for this study was the personal 

narrative approach (Creswell & 

Guetterman, 2019) where the 

interviewees told their personal stories 

to describe the Black male participants’ 

communities and sense of belonging, 

their sense of identity, and the mentors’ 

roles in their lives. 

• Additionally, the researcher analyzed 

the interactions between ecological 

factors that contributed to the Black 

males’ persistence until graduation at 

their four-year institutions. 

Emergence of Themes 3 & 4
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Figure 1

Percent Graduation Within 6 Years Versus Race/Ethnicity

Study Results

Interpretation of Findings

• The first theme that emerged from the 

interviews focused on the importance of the 

parents in the lives of their sons and the 

parents’ expectations for them.

 

• The second theme that emerged from the 

interviews focused on the significance of 

clubs/associations and friends of the Black 

male participants and how the participants 

were affected by these interactions. 

Methodology

• Qualitative study  

• Semi-structured interviews

• Coding of interview notes

• Researcher’s journal 

• Narrative Inquiry Approach

Figure 2

Tinto’s LMSD overlaid with Bronfenbrenner’s EST 

Note. The sources for this model are Tinto, 1993 and Bronfenbrenner, 1979.

Emergence of Themes 1 & 2

Figure 3

Conceptual Framework: The Power of Community, Sense of Identity, and 

Mentorship
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